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What Is Concurrent Enrollment? 



V^oncurrent enrollment is the term used to describe programs that 
permit high school students to enroll in college-level courses prior 
to graduation and io receive credit for their diploma while simultane- 
ously receiving college credit. Such programs sometimes are called 
joint- or dual-enrollment programs. The College Board's Advanced 
Placement Program is perhaps the oldest and best known of these 
programs. 

Despite the success of the Advanced Placement program, histori- 
cally there has been what Boyer calls a "discontinuity" between high 
schools and post-secondary institutions. w [E]ducators from the sepa- 
rate levels, with few exceptions, carry on their work in isolation. The 
curriculum is disjointed and guidance is haphazard" (Boyer 1987, pp. 
2-3) Only recently have there been efforts to develop greater articu- 
lation between high schools and colleges. Thoughtful critics of Ameri- 
can education, such as Ernest Boyer, John Goodlad, Dale Parnell, 
and Theodore Sizer, have called for a re-examination of the ways 
students move between high school and college and the bridges that 
need to be built between both institutions. "It is time to build a more 
effective partnership between secondary schools and community, tech- 
nical, and junior colleges" (Parnell 1985, pp. 111-12). 

In response, major professional associations such as the National 
Association of Secondary School Principals and the American As- 
sociation for Higher Education and foundations such as the Carnegie 
O 



Foundation for the Advancement of Teaching, the Ford Foundation, 
and the Fund for the Improvement of Post-Secondary Education, have 
sponsored research, conferences, and projects dealing with articula- 
tion generally and concurrent enrollment specifically. These individu- 
als and groups, as well as others, have focused on two major areas 
related to articulation, high school/college curriculum redundancy and 
the changing demographics of the college population. 

This fastback first will show how concurrent enrollment programs 
can address these concerns and then will describe several concurrent 
enrollment models in action, some of which focus on serving the 
moderate achieving student. It concludes with suggestions for setting 
up a concurrent enrollment program in a high school. 
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Why Do We Need Concurrent 
Enrollment Programs? 

As mentioned in the previous chapter, those who have studied con- 
temporary issues related to high school college articulation have iden- 
tified two major concerns: curriculum redundancy and the changing 
demographics the college population. This chapter addresses those 
concerns. 

Curriculum Redundancy 

Curriculum redundancy or duplication and overlap of content, es- 
pecially during the last two years of high school and the first two years 
of college, has been recognized for man> years. While some repeti- 
tion may be necessary \ even essential, for students who are deficient 
in basic skills, for academically able students such duplication is a 
waste of their time. 

Several researchers have examined the extent of curriculum redun- 
dancy in high school _J college. One of the earliest to investigate 
this topic was Osborn (1928), who found that between 17% and 23% 
of the topics in high school English, history, and physics were repeated 
in college A comprehensive study, General Education in Schools and 
Colleges (1952), which examined the curricula of six high schools 
and six colleges, revealed "questionable duplication, wasted time, and 
damage to student interest and academic motivation * (p. 7j in histo- 
ry, literature, and especially the sciences. 



In what is probably the most cited research on the topic, Blanchard 
(1971) found: 



Nearly one-third of the subject matter during the first two years of 
college was merely a repetition of what hsd already been taught in 
high school; that is, one-third of the content of four areas of the col- 
lege cvnicuium (English, mathematics, science, and *ociaI studies) 
was judged by high school and college teachers participating in the 
study to be little more than "high school courses rearranged into a col 
lege course and then offered under a new name, but unmistakcnly con 
tinuing as high school substance." (P. 38) 

In addition to the educational issues raised by curricular redundan 
cy arc the financial ramifications. Blanchard estimated, based on 1965 
enrollment data and tuition costs, that $420 million had been spent 
in that year to teach courses in colleges that had already been taught 
in high schools. Taking into account the increase of the Consumer 
Price Index over the last 24 years, this would translate to more than 
$1.5 billion today. 

Changing Demographics of the College Population 

The changing characteristics of students about to enter college has 
led to a reappraisal cf the appropriateness of many introductory 
college-level courses. For example, the Regents of the University of 
the State of New York (1974) concluded that "mai.y young people 
arc physically , socially , and intellectually more advanced today than 
their parents were at the same age" (p. 6). While Kenneth Kcnniston 
of Yale University (1970) states: 

Since the turn of the century, the average ^ount of education 
received by each student group has increased by approximately one 
year per decade. Also, the average age for the onset of puberty has 
decreased by approximately one fifth of a year per decade. Finally, 
the average student of a giv en age today appears to score approximately 
one standard deviation above the average studem of the same age a 
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generation ago on most standardized measures of iaellcctual perform- 
ance A student in the middle of his class today would probably have 

stood in approximately the top 15% a generation ago Translated 

into individual terms* this means that the average 16-year-old of to- 
day, compared with the average 16-year-old of 1920, would probably 
have reached puberty one year earlier, have received . . . more edu- 
cation, and be performing intellectually at the same level as a 17- or 
18-ycar-oId in 1920. (P. 118) 

Another compelling factor influencing the character of the college 
population is the demand for increased access to institution* of higher 
education They arc no longer the exclusive preserve of the intellec- 
tual and social elite. Beginning with Hk U. Bill after World War 
II and continuing with the push for equity in the Sixties and Seven- 
tics, colleges have opened their doors to an array of students represent- 
ing the broad range of achievement found among the nations high 
school graduates. 

In June 1985, there were 2,650,000 students graduating from U.S. 
high schools (Rothman 1986). And in September 1985, approximately 
50% of those students entered some type of pcJ-sccondarv institu- 
tion (Boycr 1987). Even if all the students in the top decile of the 
graduating class attended college, there would still be more than one 
million low to moderate achievers attending as well. And if historic 
trends prevail, the entering class as a whole will maintain a mean 
grade of C + during ihc freshman year (Ramist 1984, j,. 163). Clearly, 
then, many students who graduate from high school each June go on 
to college a scant three months later and succeed, even though they 
are not among the highest academic achievers. 

Until recently only the intellectually talented in high schools have had 
the opportunity to participate in concurrent enrollment programs. 
Could more of the moderate achieving students profit from such oppor- 
tunities? Those who say no argue that these students arc neither bright 
enough nor motivated enough to cope with the demands of collcgc- 
lewl work. Yet their collegiate success only a few months after high 



school graduation diminishes this argument 10 some extent. Further 
more, other researchers who hi ve studied the performance of im\!Lr 
ate achievers in concurrent enrollment programs (Grccnbcrg t; ,7, 
Tyler, Gnibcr, and McMullcn 1987) have found that moderate achicv 
ing students gcncrall) do quite well in these college level cou.^cs. 

One argument made b> those who would exclude the moderate 
achiever from concurrent enrollment progiams is that we ohoulJn't 
be rewarding mediocrity. If they can't excel academically in high 
school, there is no reason to bestow status on them b> offering tnem 
college level courses and credits. Such an argument has a certain 
tough minded appeal, but there is no empirical support for it. Indeed, 
similar arguments have been made against man) effort* designed to 
improve the general welfare of particular group* in our society . Such 
programs as English as second language, bilingual education, spc 
cial education, scholarships* fur minorities, adult literacy , and a vari 
ct> of affirmative action efforts haic been opposed initially as catering 
to those who couldn't make it on their own. Yet, for many , these pra 
grams have served as an entry to a better life. 

Another argument against offering concurrent enrollment program:* 
to moderate achievers is that giving such entitlements to some will 
lead to demands to provide it fur all. This argument has some merit 
if the only kind of concurrent programs offered arc fur the ^vademi 
cally elite. But in fact, there are currently a variety of concurrent en 
rollmcni models, each with its own sludc^i selection criteria, ranging 
from open access to all students to mor^ restrictive requirements 
negotiated between local school boards and cooperating colleges. AI 
though these criteria vary significantly from state to state, they never 
have been challenged in the courts. 

Still another argument against concurrent enrollment programs is 
that they will create burdensome administrative entanglements between 
high jchools and colleges. Some, however, maintain that the appropri 
ate response to the fear of greater cross institutional involvement is 
nx)t to avoid it but to embrace it. For example, John Goodlad states. 

ERIC 1 2 

12 



The most significant changes occur when two cultures bump up 
against one another and that's why I want the universities and schools 

to work together. The/re different cultures The two worlds have 

grown increasingly distant and distinct Nothing short of recon- 

ceptualizing and reconstructing public educatie- will suffice. lOIson 
1987, p. 1) 

Finally, there is the argument posed by some economists, citing 
employment trends showing an increasing need for janitors, secre- 
taries, clerks, food service and data entry personnel, and other low- 
status jobs. They argue that encouraging more "average" students to 
go on to college is not in the nation's economic interests. Instead, this 
population cohort should be the backbone of the workforce, filling 
less appealing, yet economically impoitant, jobs in our society. The 
reality, however, is that many average students are already choosing 
to attend college. And they are being accepted in both senior institu- 
tions and especially in our well-established community college 
systems. 

Social engineering that limits opportunity may have worked in the 
past but is no longer acceptable in contemporary American society, 
where the push for equity continues unabated. If concurrent enroll- 
ment programs can serve the moderate achievers, while continuing 
to serve the academically talented, such programs will expand dra- 
matically It therefore behooves educators and other policymakers to 
understand the implications and potential benefits of concurrent en- 
rollment models. This is the focus of the next chapter. 
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The Benefits of Concurrent 
Enrollment Programs 

The potential benefits of concurrent enrollment model* are numer- 
ous and substantial. These benefits accrue to students and to their par- 
ents, to high schools and post secondary institutions, and to society 
as a whole. 

Benefits to Students 

The most obvious benefit to students is the chance to earn college 
credit while still in high school. Once in college, students can com- 
plete their programs at an accelerated rate, or they can opt for more 
electives and more specialized courses in their major earlier in their 
college careers. This benefit has long been recognized by high achiev 
ing students, most notably through the Advanced Placement Program. 
Onl) recently, however, have moderate achieving students been 
offered such w headstarT opportunities. With a fe* college credits in 
hand, these average students will have more time for some of the more 
demanding courses they will face in college. 

A second benefit is reduced tuition costs. With rv mti, even at public 
institutions, rising annually far in excess of fLc inflation rate, the 
chance to earn college credits in high school at little or no expense 
is a financial boon. This cost saving is particularly attractive to stu- 
dent* from middle-class families who are not eligible for much finan 
cial aid. Students from low income families, although eligible for 
financial aid packages, often do not believe they can handle college 



costs. Forthein, the prospect of earning college credits in high school 
is both a financial and psychological boost, which could be the deciding 
factor in whether they go to college. 

Another less tangible benefit of concurrent enrollment is the moti- 
vation it provides to students uncertain about their ability to do college- 
level work. Fear of failure can deter some students from even apply- 
ing for college admission. But if they prove to themselves that they 
can succeed in a concurrent enrollment course, they will no longer 
be intimidated by the academic demands of college. 

A final benefit of concurrent enrollment is that it can berve as a 
cure for bc^om, commonly referred to as "senioritis." By the time 
students have reached their senior year, many of them find school 
unchallenging. They often have fulfilled the basic requirements for 
graduation and spend the last year marking time until they get their 
diploma. They make take some easy eJectives to fill out their pro- 
gram, find a part-time job, or spend a lot of time just socializing. 
Enrollment in a concurrent program presents a new challenge, it offers 
an intellectually stimulating experience that both bolsters their ego 
and gives them a taste of what to expect when they enter college. 

Benefits to Parents 

Concurrent enrollment programs offer two major benefits to par- 
ents. The first and obvious one is savings on tuition costs. Just as 
important, however, is that such programs provide parents with some 
assessment of their children's ability to do college-level work. 

Paying for a college education is a major concern for parents to- 
day Evidence of this concern is seen in the variety of plans being 
proposed by public and private colleges, state legislatures, and the 
federal government to cope with the mounting costs for a college edu- 
cation With many major private universities now charging $300 and 
more per credit, a three-credit course taken in high school can save 
parents almost $1,000. And as tuition continue* to rii>e, college credits 
earned in high school appreciate in value. 



In upper-class families children grew up with the expectation of 
attending college. But in moderate- 01 ! r w-income families where par- 
ents have not attended college, it is a momentous decision to send 
their child to college. In addition to the major financial investment, 
parents may be concerned about whether their child has the ability 
or the motivation to succeed in college. Then - children s demonstrated 
success in a concurrent enrollment program reassures these parents 
that their children can handle college work. This reassurance could 
be the crucial factor in deciding whether to help make the*r children's 
dream of a college education a reality 

Benefits to High Schools 

Setting up concurrent enrollment piograms offers several benefits 
for high schools. These include solutions to "seniority," productive 
interaction with the college community , improved faculty status, and 
enhanced community standing. Each of these benefits is discussed 
below. 

u SenioriUs w is often joked about, but it is a real and perplexing prob- 
lem for high school administrators and teachers. It is manifested in 
ennui among even the most able seniors. Truancy, cutting classes, 
and other disciplinary infractions are common. Some of the most able 
students, having met the diploma requiiements, lea.e school in mid- 
year, thus reducing the pool of students available for advanced elec 
tive courses. Offering seniors an intellectually challenging college- 
level experience, with its concomitant financial advantages, can be 
a constructive solution for combating "senioritis." 

A second benefit of concurrent enrollment is that it opens Hi es of 
communication between high schools and colleges, which may not 
have existed previously . Counselors involved in college advising typi- 
cally develop close working relationships with a cooperating college. 
Scholars from the college may be available as guest lecturers. High 
school and college faculty sometimes get involved in writing grants 
q *or joint curriculum projects that benefit both institutions. 



Participation in concurrent enrollment programs can enhance the 
status of teachers in many ways. For example, a high school teacher 
might be designated as adjunct faculty and receive extra compensa- 
tion from the college for teaching a course. There, also is the oppor- 
tunity for teachers to work with college faculty from the "same 
discipline in a variety of professional development activities. All these 
experiences can have a salutary effect on teacher morale. 

A final benefit of concurrent enrollment programs to high schools 
is the positive image they convey to the community. With the excep- 
tion of Advanced Placement courses, such programs are not com- 
monplace in most communities. Tf a high school can boast that it has 
several of these programs s arviiig a range of student interests and abil- 
ities, then the community can take pride in the innovation. And since 
these programs usually can be mounted without much additional cost, 
they provide taxpayers with tangible evidence that good education 
is available at reasonable cost. 

Benefits to Colleges 

The benefits colleges derive from involvement with concurrent en- 
rollment programs include student recruitment, grant opportunities, 
school-college faculty interaction, and community relations. Each of 
these is discussed below. 

When a college enters a partnership relationship with a high school, 
it has access to students, uV ir families, and counselors who do col- 
lege advising. In addition, many colleges invite concurrent enroll- 
ment students to visit the campus, use the library, and take part in 
campus events. If students have a successful experience in a concur- 
rent enrollment program, earn college credits, and have some exposure 
to the ambiance of college life, they are likely to consider that col- 
lege as one they might want to attend after graduation. These stu- 
dents also can exert influence on peers to attend the college. When 
students are enthusiastic about the program, then paients, teachers, 
and counselors are likely to encourage them to enroll in the college. 



Such kinds of both direct and indirect support are not lost on college 
admissions personnel. 

Concurrent enrollment programs are a fertile area for obtaining 
grants. Many foundations and government agencies have specific pro- 
visions built into their requests for proposals calling for better artic- 
ulation between high schools and colleges. Some potential areas for 
grants include teacher training, curriculum development, technical 
and vocational training, increasing the pool of minority teaching ap- 
plicants, replication of concurrent enrollment models, and enrollment 
of first-generation college attenders. 

Concurrent enrollment prog, ^ms can foster a sense of collegiality 
among high school teachers an^ college faculty. As they work to- 
gether on program development, college faculty can help high school 
teachers keep up to date on research in their respective fields, the 
teachers, in turn, can acquaint college faculty with current curricu- 
lum practices and the academic preparation of high school students. 
Joint efforts at curriculum planring can help to bridge the gap that 
has characterized high school -college relationships in the past. 

A final benefit that concurrent enrollment programs give to col- 
leges is a positive image in the community. When high school stu- 
dents can earn college credits at little or no cost and when the 
community sees the college as an active partner with the public 
schools, the college is perceived as a vital force in the community. 

Benefits to Society 

When one adds up the benefits discussed in the previous sections, 
it is apparent that concurrent enrollment piwgrams make a contribu- 
tion to society at large. With the credits earned while still in high 
school, academically able students can begin to do advanced work 
earlier in their college careers. And when average students - espc 
cially minorities and the poor - have access to these programs, they 
can realistically assess their ability to do college level work. Many 
will discover that the dream of a college education is well within their 
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reach. Boyer (1983) addresses the issue of access and equity when 
he states: 

To expand access without upgrading schools is simpl> to perpetuate 
discrimination in a more subtle form. But to push for excellence in 
ways that ignore the needs of less privileged students is to undermine 
the future of the nation. Clearly, equity and excellence cannot be 
divided, (p. 6) 

In the early Sixties, Rexford G. Moon, director of the College 
Scholarship Service, estimated that 150,000 able youths a year from 
the lower income levels did not continue their education beyond high 
school for one reason or another (Sexton 1961, p. 187). Today, this 
loss of talent continues. For example, between 1980 and 1985 black 
enrollment in colleges declined at a time when enrollment for all oth- 
er groups rose (Rothnan 1986). Again Boyer (1987) puts it succinct- 
ly: "Opportunity remains unequal, and this failure to educate every 
young person to his or her full potential threatens the nation s social 
and economic health" (p. 5). 

It is in this context that current enrollment programs take on such 
significance, because they symbolize society's commitment to equity 
and access not only for the academically gifted but for everyone. 
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Concurrent Enrollment Programs in Action 



A his chapter offers descriptions and analyses of eight concurrent 
enrollment programs. Some are local and in\ol\e only a single high 
school and college. Others operate at state, regional, or national lev- 
els. Some are taught by high school teachers, some by college faculty. 
Some are located at the high school site, others on the college cam- 
pus. The programs serve a cross section of students, from those at 
risk to high achievers. While each of these programs may be \iewed 
as a prototype, many variations are possible and, in fact, do exist. 

The Advanced Placement Program 

No description of concurrent enrollment programs would be com 
plete without including the College Entrance Examination Board s Ad 
vanced Placement (AP) Program. It is probably the best known, most 
widely implemented, and most thoroughly researched program of its 
type. 

The AP program was formally adopted by the College Board in 
1955, following an experimental period involving the cooperation of 
several private colleges and universities. The purpose of the program 
is to offer academically able high school students an opportunity to 
take college-level courses. Over the years the program has grown sub- 
stantially and, according to the 1988 AP Yearbook, now serves ap- 
proximately 200,000 students in about one third of the nation s schools. 
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Program Design. The AP program allows high schools to offer 
college-level courses in a variety of disciplines. The courses are 
designed by teams of high school and college educators. The courses 
are taught by local high school faculty, most of whom have received 
training at workshops sponsored by the College Board. 

Students earn high school credit for successful completion of an 
AP course but do not automatically receive college credit. To receive 
college credit students must take the AP exam, a standardized test 
administered by the Educational Testing Service. Students then sub- 
mit the results to the college they expect to attend. 

The AP exams are graded on a scale of J to 5, with 5 meaning 
extremely well qualified for college credit, 4 - well qualified, 3 - 
qualified, 2 - possibly qualified, and 1 - no recommendation. How- 
ever, colleges are not compelled to grant credit for AP courses, not 
even to those receiving a score of 5. Some colleges grant credit for 
AP courses in lieu of their own freshman courses. Others may grant 
elective credit but still require students to take their required courses 
in the AP subjects. Some will not grant credit but will grant advance 
standing in the AP subject area. A few grant neither college credit 
nor advanced standing. 

Student Population. Students enrolled in AP programs are clearly 
a select group academically, even when compared to their peers who 
also intend to go to college. Their scores on both the math and verbal 
sections of the Scholastic Aptitude Test are more than 100 points 
higher than the average SAT scores. Also, AP students indicate much 
greater interest in pursuing graduate degrees than do their college- 
bound peers. 

Strengths of the AP Program. The AP program has many virtues. 
Chief among them are the following: 

1 The program is widely known, has been refined over the years, 
and generally has been well received. 

2. Students earning scores of 3 or better on the AP exams are likely 
to earn college credit in colleges and universities throughout the nation. 
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3. Students who take AP courses are frequently regarded by col- 
lege admissions personnel as better candidates than their college-bound 
peers, who may be equally qualified but have not participated in the 
AP program. 

4. The program can be implemented at little cost and without dis- 
ruptions in the regular school schedule. The College Board recom- 
mends a maximum class size of 25, but adherence to this guideline 
is at the option of local school authorities. 

5. Even though students may not score high enough on the AP exam 
to earn college credit (or may not choose to sit for the exam at all), 
they have had the experience of doing rigorous, college-level work, 
which is good preparation for their collegiate experience. 

6. Teachers giving AP courses become part of a network of col- 
leagues at local, regional, and national levels. They attend workshops, 
read and contribute io newsletters, revise curricula, and design and 
grade AP exams. Because }f this involvement, they tend to become 
strong AP advocates in their school and community. 

Limitations of the AP Program. While the AP program is clearly 
the largest and, some might say, the most successful program of its 
kind, it is not without its limitations. Some of these are: 

1 . Despite the widespread acceptance of the AP program national- 
ly, students have no assurance that they can earn college credit for 
their AP work. A score acceptable to one institution for college cred- 
it is no guarantee of acceptance by another. 

2. Because college credit is determined by the score on a common 
AP exam given nationally in May of each year, it places a tremen- 
dous pressure on students to do well on a single exam covering a whole 
year's work. A student who has done good work in the course but 
is ill, under personal stress, or simply not up to par on test day, may 
perform poorly on the exam and thus fail to receive college credit. 

3. By its own claim, the AP program is intended for high achievers. 
The intellectual demands made on students necessarily limit the num- 
ber who can participate. While heroic efforts on the part of average 
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students and their teachers can sometimes result in outstanding per- 
formance, the AP program remains one that serves that small per- 
centage of high-performing students found in any high school. 

Syracuse University's Project Advance Program 

Syracuse University's Project Advance (SUPA), established in 1973, 
grew out of the concerns of several school districts in the Syracuse, 
New York, area about the problem of "senioritis." They sought help 
from Syracuse University's vice chancellor for academic affairs, and 
what resulted was SUPA, described by Franklin P. Wilbur (1984), 
one of ; ts developers and its current director, as "the largest program 
in the count!/ offering accredited college courses taught in the high 
schools by high school faculty" (p. 45). Initially the program served 
only high schools in the Syracuse area but has since grown to serve 
more than 84 high schools and approximately 3,800 students each 
year in New York, Maine, Massachusetts, Michigan, and New Jersey. 

Program Design. Instruction in SUPA is done by regular high school 
teachers, after having attended a summer training program at Syra- 
cuse University. The courses, which arc taught at the high school site, 
currently include biology, calculus, chemistry, English, psychology, 
sociology, and computer engineering. The courses cover the same 
content as their counterpart courses taught to Syracuse University stu- 
dents but have been adapted by a team of college and high school 
instructors to reflect the needs of high school students. The major 
adaptation is extending a three-credit university semester course to 
a year-long course for high school seniors. 

On successful completion of the coursework, students take a test 
designed by Syracuse University's Center for Instructional Develop- 
ment with input from college and school personnel. Students receive 
high school credit for the course as well as college credit from the 
university Chould the student attend Syracuse University, the course 
is accepted in lieu of its counterpart univeisity course and credit is 
granted. If the student chooses to go to another college or university, 



Syracuse issues an official transcript to that institution, which then 
may evaluate the course as it would any transfer credit. 

The SUPA credits earned by students seem quite portable, due in 
part, no doubt, to the reputation of Syracuse University. Wilbur and 
LaFay (1978), reporting on a three-year study of SUPA students who 
submitted SUPA credits for transfer to other institutions, found that 
76% received credit and exemption from the comparable college 
courses, and 15% received credit but not exemption from the course. 

Student Population, The profile of SUPA students is similar to AP 
students in that they are superior to their peers who plan to attend 
college. For example, the latest data available show that SUPA stu- 
dents averaged nearly 100 points higher than the national mean on 
the verbal portion of the SAT and 1 17 points higher on the math por- 
tion. Furthermore, 66.6% of SUPA students ranked in the top fifth 
of their class. 

Strengths of SUPA. In addition to the general benefits of concur- 
rent enrollment described in the previous chapter, the SUFA model 
has several unique strengths: 

1 . Although SUPA students must take uniform final exams, designed 
with input from high school teachers, awarding college credit is based 
on successful v omplctio.i of a ftill ycafs work, thus giving teachers 
many opportunities ovci the year to evaluate student learning. 

2. Because the SUPA teachers arc appointed as Syracuse Univer- 
sity adjuncts, they must meet the approval of the university's academic 
departments, based on education, experience, and recommendation. 
This, along with mandatory staff development conducted by the 
university, helps to ensure high standards for staff and a curriculum 
comparable to the university's. 

3 Although cquivalc.it in every respect to the university's fresh- 
man courses, the SUPA courses arc spread out over a full year. This 
permits about twice as many student/faculty contact hours as the some 
courses taught in one semester to freshmen for the same number of 
credits. 
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4. Like AP teachers, the SUPA teachers are part of a collegial 
group, who share goals, teaching techniques, and curriculum ideas, 
benefiting themselves and their students, schools, and communities. 

Limitations of SUPA. The benefits of SUPA far outweigh any limi- 
tations, but a few problems do exist. 

1 Although acceptance of the SUPA credits by colleges is report- 
edly high, there is no guarantee that credit* will be accepted at other 
institutions, excent at Syracuse University. 

2. SUPA is afiiliated with a private university and charges tuition, 
although at a reduced rate. While financial aid may be available in 
special cases, the procedures involved in applying for aid may dis- 
courage low-income students. 

3 While reaching a somewhat broader range of students than the 
AP program, SUPA tends to attract mostly high academic achievers. 

Florida International University's 
Partners in Progress Program 

The Partners in Progress program (PIP), sponsored by Florida In- 
ternational University, is another example of a private institution work- 
ing with public schools in a concurrent enrollment program. PIP began 
in 1982 with four Miami high schools and later expanded to include 
14 high schools in Dade County. The distinctive feature of this pro- 
gram is that it serves minority students from inner-city high scnools. 
The program, housed on the Bay Vista campus of Forida Interna- 
tional University in North Miami, currently serves about 200 students 
annually. 

Program Design. PIP students arc brought to the campus for two 
consecutive summers. The first summer involves special courses 
taught by high school teachers, including work in basic skills and 
preparation for the Scholastic Aptitude Tests. Students who arc suc- 
cessful the first summer arc invited back the follow ig summer and 
enroll in regular college courses. During the second summer, stu- 
dents may earn as many as six college credits. Students may enroll 
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in one or two three-credit courses, depending on their aggregate SAT 
scores. Students scoring under 950 are limited to one college course; 
those with higher scores may elect one or two. Students receive 
scholarships, and fees for books and materials are waived. 

Student Population. PIP'S target population is minorit> students at 
inner-city high schools. Enrollment is open to any studen? from a par 
ticipating high school with a C average or better. On the basis of high 
school grades and SAT scores, many of these students would not nor 
mally be considered strong college material. However, with the coun 
seling and special courses offered within a university environment 
during the first summer, the university L willing to ~isk having them 
take Lulkgc courses during the second summer. According to PIP's pro- 
gram director, Betty Youdg, the students pc; 'ormancc in their college 
courses is comi/diaLIv 10 that of the university's regular freshmen. 

Strengt/is of:k~ PIP Program. This program has several interest- 
ing featuics that contribute to its success. Chief among these arc. 

\. The program demonstrates a private university's commitment 
to work with local public high schools and tc/ .r.vcst its resources in 
serving an often neglected student population. 

2. Most of the PIP students arc the first generation ii their families 
to aspire to a college education. Bringing ahem to work on the univer 
sity campus provides what the literature on high school college luI 
laboration calls the "power of the site." That is, the university 
environment itself exerts a powerful influence in stimulating »*cude nic 
achievement and in motivating students to cucceed. 

3. In addition to serving the needs of a special group cf students, 
PIP give; special attention to the cooperating high school teachers 
in the program. Specifically, they arc asked to participate in spcciJ 
training sessions during the first >umrncr, which prepare them to help 
students during the regular school vear before they attend the second 
summer's program. 

Limitations of PIP. Although the PIP program has many positives, 
there are some issues of concern. 
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1. Because the university does not receive any special funding to 
administer the program and does not have a large endowment to draw 
on for scholarships, the program can serve only a small percentage 
of the students who could profit from it. 

2. Because of the mobility characteristic of students in inner-city 
schools, the requirement that they be enrolled in the program over 
two consecutive summers could limit the number who participate. 

3. Although teachers are trained during the first summer for the 
purpose of providing some continuity to PIP students during the regu- 
lar school year, heavy teaching loads and other time constraints have 
limited what teachers can do to advise and counsel PIP students be- 
tween the first and second summers. This is an area that the PIP direc- 
tor hopes to improve in the future. 

Kingsborough Community College's College Now Program 

College Now is a program at Kingsborough Community College, 
City University of New York (CUNY). Like Syracuse University's 
Project Advance, College Now is a concurrent enrollment program 
in which students can take college-hvel courses taught by specially 
selected and trained high school teachers. However, the student popu- 
lation served is markedly different from SUPA. Begun in 1984, the 
program works with eight New York City high schools. Teachers in 
the program are approved by Kingsborough Community College and 
serve as adjunct faculty. 

Program Design. College Now students take their courses at the 
high school site and receive both high school and college credit if 
they satisfy the course requirements. Typical course offerings include 
Introduction to Business Administration, Introduction to Social 
Science, Humanities, Introduction to Science, and Introduction to 
Computer Science. However, not all courses are taught at all high 
schools. In addition, non-credit remedial courses are offered in writ- 
ing and math. College Now students also receive special counseling 
services from college counselors who visit the high school each week. 



Students are invited to visit the Kingsborough campus at least once 
each semester, where they can explore the campus on their own or 
in guided tour groups. 

Student Population. The target population for this program is stu- 
dents in the average range, those with 65% to 80% cumulative aver- 
ages in high school (New York City high schools give percentage 
grades rather than the more common letter grades). Average range 
students are those traditionally served by New York City's commu- 
nity colleges. 

Before being admitted to the tuition-free College Now courses, stu- 
dents must take a kz* jf tests known collective^ as the Freshman 
Assessment Prograr.. . .kac tests, designed by CUNY, indicate com- 
petency levels in math, reading, and English. Following counseling 
by college counselors, those scoring aoove the CUNY -prescribed 
minimum are admitted. Students who fall in the remedial range are 
invited to participate in the remedial course offerings, with the romise 
that if they pass, they will be given the ^portunuy to take college- 
level courses the following semester. 

Strengths of the College Nok Program. The College Now program 
at Kingsborough Communit) College has several strong points. Chief 
among these are: 

1. College Now demonstrates that it is possible to operate a con- 
current enrollment program that is relativelv successful with average 
achieving students. In a recent year, for example, the 319 students 
enrolled in college-credit courses earned slightlv under a B - grade 
average. Almost 70% made a passing grade. 

2. College Now provides the extra counseling support needed for 
students who traditionallv have not had an expectation of earning a 
college degree. 

3. B) using lo^al high school faculty as Kingsborough adjuncts for 
teaching the College Now courses, the program benefits from the ex 
perience and maturity of those who understand both the academic and 
social needs of a non-traditional college population. 
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4. The remedial component of the College Now program distin- 
guishes it from the rigorous entry criteria of most concurrent enroll- 
ment programs. The promise of acceptance into college courses upon 
successful completion of the remedial courses serves as a powerful 
motivator. 

5. The College Now staff has been successful in anticipating and 
negotiating the administrative functions needed to implement the pro- 
gram. They spend a lot of time working with the high school adminis- 
trators to fit the testing program, counseling sessions, and other 
College Now events into the complex schedules of participating high 
schools. 

6. Principals of the participating high schools report that their 
respective communities appreciate and value the opportunity the Col- 
lege Now program gives to their students. 

Limitations of the College Now Program. This program has many 
unique features, but two limitations should be noted. 

1 The College Now program is supported by special funding from 
the state legislature. Should this funding no longer be available, the 
program would be in jeopardy. 

2 The college credits earned by students in the College Now pro- 
gram are transferable only to the extent that other colleges are will- 
ing to accept them. As a relatively new program, the transfer 
experience with credits earned through College Now is not yet well 
established. 

Minnesota's Post-Secondary Enrollment Options Program 

Program Design. The Post-Secondary Enrollment Options Program 
(PSEOP) was enacted by the Minnesota state legislature as part of 
the 1985 Omnibus School Aid Act. It permits high school juniors and 
seniors to take regular college courses tuition free at the college site, 
and they receive both high school and college credit. 

Although the program appealed to students and parents, when it 
was first implemented it drew the ire of both local school officials 



and teacher organizations because the tuition paid by the state for stu- 
dents in the program was deducted from the state aid giver to individu- 
al school districts where the students were enrolled. Moreover, 
teachers objected because they perceived the program as a u brain drain" 
of their better students, who could now elect to take college courses 
rather than some of the advanced electives offered in their high 
schools. 

Because of the budgetary problems it was causing local school dis- 
tricts, PSEOP was modified b> the legislature in 1986. The following 
changes were made: 

1- Students who plan to participate in the program must notify 
their high schools by March 30th of the school year prior to their 
participation. 

2. Students may earn no more than the equivalent of two years of 
college credit. 

3. Students must be counseled by school districts about the respon 
sibilities and rigors of participating in college courses. 

4. Students may no longer earn simultaneous high school and col 
!ege credit for the college courses taken and passed, they must decide 
whether they want the credit counted as high school or college credit. 

5. If course* are taken for college credit, the student is responsible 
for college tuition. If courses are taken for high school credit, the 
state pays the tuition to the college. 

6. Students who elect to take the courses for high school credit and 
subsequently enter the same college after high school graduation must 
be awarded the college credit for the course. 

These changes did not address all the objections, but they did make 
it possible for school districts to estimate their budgets more precise 
ly and to prevent raids on the districts' state aid. 

Student Population. The state legislation did not specify any ad- 
mission criteria for the program. Instead, students must meet the regu 
lar admission standards of the institution to which they applied. The 
Jirst time the program was offered in the 1985 winter quarter, 1.5% 




of the 120,000 eleventh- and twelfth-graders in Minnesota partici- 
pated. This number increased to 3.7% only three months later dur- 
ing the spring quarter - more than doubling the number of students 
enrolled (Randall 1986, p. 14). With this sudden increase, it is un- 
derstandable why school district officials were becoming concerned 
about the program's impact on their budgets. 

Fiscal ramifications aside, it is interesting to note that the first two 
groups of students in the winter and spring quarters of 1985 fared 
as well as or better than their college freshmen counterparts in the 
same classes. According to a study conducted by the University of 
Minnesota, 31% of the high school students received grades of A, 
while 60% received grades of A or B (Randall 1986, p. 15). 

Strengths ofPSEOP. Because many of Minnesota's rural school 
districts have resisted state pressure to consolidate, their high schools 
remain quite small. With a relatively small pool of students to draw 
on, it is difficult and costly to staff the advanced elective courses found 
in larger high schools. For such districts the availability of college- 
level study at nearby post-secondary institutions permits advanced stu- 
dents with specialized interests to be served. 

limitations ofPSEOP. This program is unusual in that it is open 
to qualified students throughout the state of Minnesota, but it does 
have some restrictions. 

1 Since students are not allowed to earn both high school and col- 
lege credit for the PSEOP courses (unless they pay tuition or, after 
graduation, attend the institution where they took the course), one 
of the benefits of a true concurrent enrollment design is vitiated. In 
particular, some of the possibilities for acceleration ate limited. 

2 The requirement that students must pay tuition if they want col- 
lege credit for PSEOP courses may deter low-income students from 
participating in the program, unless other arrangements for financial 
aid can be made. 

3 In areas where a college campus is a great distance from the 
high school, travel logistics may simply be unmanageable. Absent 



alternative means of program delivery, such as television, students 
may be precluded from participation. 

The Florida Dual Enrollment Model 

Program Design, All state-funded community colleges in Florida 
are required by legislative act to develop a plan with local school dis 
tricts that allows high school students to enroll concurrently in col- 
lege courses. The legislation mandates that the courses be taught at 
the high school site, except in those cases in which technical facili 
ties are available only on the college campus or when fewer than 15 
high school students are enrolled in a specific class. College credits 
earned by the high school students are "banked" for them by the col- 
lege until the students present evidence of high school graduation. 
A typical agreement between a college and a local board of educa- 
tion would include sections dealing with: 

1. Procedures on how and where to provide courses. 

2. Criteria for identifying students. 

3. Courses to be offered. 

4. Coordination of the college courses with the high school cur- 
riculum. 

5. Assurances on the transferability of college credit. 

6. Assurances that high school credit will be awarded. 

7. Procedures to inform students and parents about courses and 
procedures for application. 

8. Relationships regarding administrative and procedural respon 
sibilities. 

9. Provisions for coordinating courses. 

10. Provisions for counseling services. 

11. Provisions for selecting instructors. 

12. Provisions for equitable distribution of applicable revenue be 
tween the college and the school board. 



Many Florida secondary school and college administrators believe 
that because of the success of the dual enrollment program, it is rapidly 
replacing Advanced Placement programs in public high schools - 
largely by student demand. 

Student Population. The student population served by the Florida 
Dual Enrollment Program varies markedly from school district to 
school district and from community college to community college, 
since in every case the entry criteria are determined by negotiations 
between the colleges and the school districts. Interestingly, it is not 
unusual for a single community college to negotiate distinctly differ- 
ent agreements with different boards of education in its geographic 
aiea. 

Strengths of Florida's Dual Enrollment Program. The chief strength 
of Florida's approach to concurrent enrollment is its great flexibility. 
Because the legislature requires that the community college negoti- 
ate with each school district in its area, the Dual Enrollment Program 
takes on many different configurations. School districts knowledge- 
able about their local needs may negotiate with the college to ensure 
that resources are available to address those needs. And by making 
the state's extensive community college system the focal point for its 
dual enrollment efforts, Florida has sent a signal to students, parents, 
and school administrators that this is a program that is accessible even 
to those who sre excluded from more traditional concurrent enroll- 
ment programs. 

Limitations of Fonda's Dual Enrollment Program. Ironically, the 
flexibility, which is the program's greatest strength, may also be its 
most serious flaw. Specifically, the fact that a community college must 
negotiate separate agreements to serve the expressed needs of local 
school boards means that the two institutions must concur on what 
should be a quality program for students. In some cast*, negotiations 
will falter as a result of differing views of institutional mission or 
sometimes because of personality clashes between the negotiating 
parties. 
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LaGuardia Community College's 
Middle College High School 

Most concurrent enrollment programs respect the structural dis- 
tinctions between secondary schools and colleges. However, a few 
have attempted to alter this structure by creating separate institutions 
that bridge the traditional gap between high schools and colleges. One 
such structural innovation is Middle CDllege High School, operated 
by the New York City Board of Education and located on the campus 
of LaGuardia Community College in Queens, New York. 

Program Design. Middle College High School serves high-risk stu- 
dents with average academic potential. It also provides intensive coun- 
seling and emotional support. Students can receive both high school 
and college credit for the college-level course* the) take. They also 
can take special courses taught by the college faculty for only high 
school credit. To take college-level course*, student* must meet any 
of the following criteria: 

1. A senior who is nearing completion of his/her g aduation 
requirements. 

2. A junior or senior who has demonstrated a satisfactory rec- 
ord at Middle College. 

3. A student who has satisfactorily completed the sequence of 
courses in a particular area. For example, a student who has 
completed all high school mathematics through intermediate 
algebra may register for college-level pre-calculus. 

4. A student who has demonstrated a talent cr skill in a particu- 
lar area, for example, Spanish, piano, art, or typing. 

Students who wish to take college level classes must be interviewed 
by one of the Middle Collwge counselors to determine eligibility . That 
same counselor will monitor the student's progress periodically dur 
ing the college experience. 

About 90 Middle College students take college courses each year, 
parnlno f rom one t 0 15 credits. Since Middle College opened in 1974, 
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some 700 students, or 30% of the Middle College students, have com- 
pleted college courses, earning a mean grade point average of slight- 
ly under C + . 

Student Population, To be eligible for admission to Middle Col- 
lege High School, students must have graduated from one of six feeder 
junior high schools, must have been identified as potential dropouts 
by their junior high school teachers and counselors, and must have 
indicated a desire to come to Middle College. The typical Middle Col- 
lege applicant exhibits the following characteristics. 1) a high rate 
of absenteeism, 2) failing in three or more subjects, 3) social and/ 
or emotional problems stemming from the home environment, and 
4) evidence of some potential to succeed in high school work. 

According to recent data, approximately 53% of Middle College 
students are more than two years retarded in reading, and 40% are 
more than two years retarded in math. The ethnic distribution of the 
student boo, is roughly 45% white, 33% Hispanic, 21% black, and 
VI Asian. About 40% of the approximately 500 students are from 
families on public assistance. The typical Middle College student tak- 
ing coiiege courses has high school grades in the 70% to 80% range, 
with SAT verbal scores in the 300 to 350 range and SAT math scores 
in the 350 to 400 range. 

Strengths of Middle College High School. Among the many 
strengths of this program, the following are especially noteworthy. 

1 Since Middle College is located on the community college cam- 
pus, students are influenced by the "power of the site." The older col- 
lege students who model appropriate and mature behavior do not go 
unnoticed by the high school students on the campus. 

2 Since the faculty from the college and the high school are on 
the same campus, they are able to wor 1 together on curricular con- 
tinuity. Many Middle College teachers are employed by the college 
as adjuncts to teach college clashes to the regular college population, 
while college personnel frequently teach special college or high school 
classes for the Middle College students. 
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3. Middle College wStudents who enroll in college classes receive 
the benefit of counseling, advisement, and tutoring from both the high 
school and the community college. For marginal students, this great* 
ly enhances their chances for success. 

4. Because the curriculuru design of both Middle College and 
LaGuardia Community College features cooperative education pro- 
grams with business and industry, there is the opportunity for Mid- 
dle College students to earn college co-op credit while in high school, 
as well as credit for traditional college courses. 

Limitations of Middle College. Although the Middle College and 
LaGuardia staffs have worked well together over the years, there are 
still significant differences between the institutions. Middle College 
staff are under contract with the New York City Board of Education, 
whereas LaGuardia staff are under contract with the City University 
of New York. Pay scales, school calendars, teaching loads, and oth- 
er contractual areas differ. While most of the time these differences 
do not appear to get in the way, they do exist and must be de^ with 
sensitively by the administration of the two institutions. 

A second limitation is the issue of credit transfer. As with all cases 
of collaboration between high schools and community colleges, the 
transferability of the college credits earned by the high 6chool stu 
dents depends on the articulation the community college has been able 
to arrange with four-year institutions. 

Seattle University's Matteo Ricci College 

Established in 1975, Matteo Ricci College (named after a 16th 
century Jesuit missionary to China) is a six year program that begins 
with the freshman year in high school and concludes with a bachelor s 
degree awarded by Seattle University, a private, Catholic, Jesuit in- 
stitution in Seattle, Washington. The program compresses the tradi- 
tional eight-year sequence of high school and college into six years 
and addresses the problem of curriculum redundancy by offering as 
an alternative a well articulated and integrated liberal arts education 



Although serving a much more select student body, this concurrent 
enrollment program bears some similarities to the Middle College 
High School in New York City. 

Program Design. Matteo Ricci is divided into a lower division (Mat- 
teo Ricci I), conducted on the campus of Seattle Preparatory School, 
and an upper division (Matteo Ricci II), conducted on the campus 
of Seattle University. Each division takes three years to complete. 

The curriculum in Matteo Ricci I features interdisciplinary courses 
in culture, literature, religion, and language skills development, 
artistic-aesthetic development, unified science, and psycho-physical 
study. The curriculum at Matteo Ricci II includes philosophy, lan- 
guage, art, a multidisciplinary approach to Western culture, social 
ecology, cultural interface, a three-quarter sequence in human inquiry, 
and a three-quarter sequence in the sixth year featuring interdiscipli- 
nary and transdisciplinary seminars. In addition, students may elect 
to take courses in traditional college majors and in such pre- 
professional areas as business, medicine, and engineering. Teachers 
for Matteo Ricci II are drawn from the faculty of Seattle University. 

Faculty from Matteo Ricci I and II work closely in refining the na- 
ture and structure of years three and four, the "bridge years" when 
students make the transition between the two campuses. When stu- 
dents complete Matteo Ricci I, they are admitted to Matteo Ricci II. 
Or they may apply for admission to a traditional college or universi- 
ty through an early admissions program for high school students who 
have completed their junior year. 

Student Population. Matteo Ricci I enrolls approximately 500 stu- 
dents, while Matteo Ricci H enrolls about half that number. The majori- 
ty of the students are Catholic and live in the greater Seattle area. About 
a third of the students in the upper division live in dorms at Seattle Uni- 
versity; the rest commute to school daily. Most students receive some 
form of financial aid and work either full- or part-time. According to 
Matteo Ricci administrators, most Matteo Ricci students score well 
above national norms on college aptitude tests such as th« SAT and ACT. 



Strengths of Matteo Ricci College. Because the upper and lower 
division faculty share a mission of providing a common student body 
with a strong liberal arts education, the curriculum is well-articulated 
with little redundancy. Students entering the program in the ninth grade 
may earn a baccalaureate degree in just six years, which represents 
considerable savings in tuition and room and board costs, especially 
since it is a private school. However, it is interesting to note that the 
program's administrators report that about one half of the students 
at Matteo Ricci II elect to continue for at least one more year to com 
plete a second bachelor's degree program in one of the traditional aca 
demic fields offered at Seattle University. 

Limitations of Matteo Ricci College. Although Matteo Ricci offi 
cials report that students develop academically and sociaily as a re 
suit of their experiences in the program, many high school students 
do not have the maturity to handle an accelerated program that cna 
blcs them to graduate from coHcgc at age 19 or 20. To its credit, 
Matteo Ricci is sensitive to this issue. Students arc carefully cvalu 
atcd before admission to the program and rcLcivc Jose sapcrusion 
and support throughout the program and even thereafter. Also, stu 
dents have the option of leaving the program, and completing high 
school in the traditional Seattle Prep program. 

In the event that students decide to leave the Matteo Ricci program 
and enroll in a more traditional high school or college, it may be dif 
ficult to evaluate their transfer credits because of the program's ac 
eclerated approach and unique curricular structure. Thii has been a 
concern of tnc Matteo Ricci administration, which has worked hard 
to articulate its program with other colleges and universities. 
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How to Start a Concurrent Enrollment Program 

W^ith the descriptions of concurrent enrollment program* presented 
in the previous chapter, it is clear that many different program model* 
arc possible; each has its strength* and limitation*. But there are com- 
mon elements that anyone con*idering eMabtahing a concurrent en- 
rollment program must consider. These are: 

1. Identifying the students to be served, 

2. Designing a program to serve these students, 

3 Establishing relationships with local college* and um v er*itie*, 

4. Determining a budget, 

5. Developing community/student support, and 

6. Evaluating the program. 

Each of these elements will be di*LU**ed in thi* chapter along with 
suggestions for implementing a concurrent enrollment program. 

Identifying the Students to be Served 

The single most important deci*ion In setting up a concurrent en- 
rollment program is identifying the *tudent* to be *erved. Once thi* 
decision is made, ah the other deci*ion* will begin to fall into place. 

At the outset, it must be noted that most school and college ad- 
ministrators tend to think of concurrent enrollment program* a* 
primarily for high achieving student*. But, a* we have *een, many 



kinds of students can be served if the program is properly designed. 
Also be aware that the kind of program established may depend on 
the level of community support demonstrated. Some school districts 
have resolved this dilemma by setting uo several programs, each with 
its own target group of students. 

Deigning a Program to Serve These Students 

If your goal is to eliminate curriculum redundancy , then you prob- 
ably want a program that will be intellectually challenging to your 
high achievers and at the same time will give them a head start on 
their college careers. If your goal is to eliminate or reduce "scniori- 
tis," then you will want a program that offers highly motivating courses 
not currently available in your high school. If your goal is to moti- 
vate marginal students who have the academic potential to succeed 
in college, then you will want a program with a strung counseling 
component and perhaps some remedial courses. If your goal is to better 
prepare your vocational and technical students for careers in indus- 
try, then you might want to design a program in cooperation with 
your local community college. 

In addition to serving particular groups of students, you may »,avc 
other goals that the program can fulfill, such as your faculty s profes- 
sional development. Some program designs require high levels of 
teacher involvement, even to ihe point of high school teachers be- 
coming adjunct faculty at a college. If you* goal is improving instruc- 
tional practices, you might want to think about working with a school 
of education. Concurrent enrollment programs offer many options 
for improving the status and self-esteem of high school faculty. 

Developing Relationships with 
Local Colleges and Universities 

With the exception of the Advanced Placement Program, most con- 
current enrollment programs are local „r regional. It is easier to set 
9 



up a program locally because usually a liaison already exists between 
the high school counseling staff and the local college admissions per- 
sonnel. This type of networking can be very helpful in setting up a new 
collaborative venture. And if there are several local colleges to work 
with, it may be possible to implement a variety of programs to serve dif- 
ferent student populations. A good place to initiate dialogue about es- 
tablishing a program is with college admissions personnel. 

When approaching colleges and universities about participating in 
a concurrent enrollment program, keep in mind that they will have 
their own reasons for getting involved, not the least of which is stu- 
dent recruitment. Knowing this, you can negotiate better if you can 
offer a college the kind of students they are committed to serve. For 
example, a community college may prefer to work with average but 
motivated students rather than the top 10% of the senior class, who 
are likely to apply for admission at selective four-year institutions. 

Also be aware when making a proposal that the decision-making 
process in colleges and universities is likely to be different from that 
of public school systems. Il general, the decision-making process in 
higher education involves elaborate and lengthy deliberations by in- 
terdepartmental committees, various levels of administration, and may 
even involve the trustees of the institution. The lesson here is to be 
persistent but patient. 



Determining a Budget 

Launching any new program involves start-up costs as weli as fcnds 
to maintain the program. There are no hard and fast rules as to which 
program model is the most cost efficient. Each has its special blend 
of costs and benefits. Keeping in mind that all may not be applicable 
to your situation, the following list covers items for which budgeting 
may be necessary: 

• Program administration including travel 

• Printing promotion/recruitment materials 
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• Student testing 

• Counseling 

• Application fees 

• Transcript fees 

• Student tuition 

• Scholarships based on need/ability 

• Staff development 

• Curriculum development 

• Instructional materials including textbooks 

• Smaller than average class size 

• Teacher stipends 

• Program evaluation 

In developing a budget that includes some or all of the abo\e iterrs 
consideration also must be given to who pays for them. Among the 
parties that might contribute to the costs are the school district, stu 
dents and their parents, the cooperating college, the state, founda 
tions, or an> combination of the above. In the final analysis, a variety 
of political, economic, and legal considerations will determine who 
can and will bear the costs. 

For example, some states may not permit high school students to 
pay tuition for a college class taken as part of their regular instruc 
tional day. In other states, this same practive ma> be permissible so 
long as participation is v oluntary . In still other localities, the practice 
may be acceptable so long as financial aid is available for students 
from low income families. A few states solve the problem by paying 
the tuition for all students from state funds and channeling payments 
directly to students, or more likely, to cooperating colleges or local 
school districts. Of course, some colleges or universities may have 
tuition waiver or tuition reduction plans already in place for high 
school students, and your new program may be able to piggyback 
on such plans. 

The message, then, is tc explore all possible funding sources, keep- 
ing in mind the political, economic, and legal ramifications of your 





program model. And do not overlook the prospects for funding sources 
outside your school district's regular tax levies. 

Developing Community Support 

Having decided on a program model to serve a target group of stu- 
dents and having secured funding for the program, the next challenge 
is "selling" your community on the merits of the program. If you know 
your community well, you probably designed a program that addresses 
the community's needs. In some communities issues of access and 
equity are paramount. In others, where a large percentage of high 
school graduates go on to college, the prospect of earning college 
credit in high school will be very appealing. Still another considera- 
tion is the relative wealth of the district, which may be a crucial fac- 
tor in its willingness to allocate funds for a new program. 

Existing programs in the district also may influence the support you 
receive. If your district already has the Advanced Placement Program 
(one in three high schools now offer AP), you may have to convince 
the community and the school board that it is time to broaden the 
base so more students can participate in a concurrent enrollment pro- 
gram. Of course, you have a stronger case if the program model you 
are proposing serves a different purpose than the AP pr^am. It is 
also possible to introduce an element of competition by pointing out 
that a nearby school district offers a concurrent enrollment program 
and that your students are missing out on many benefits by not hav- 
ing such a program. 

Another strategy is to work with a small but influential steering 
committee, or perhaps a subcommittee of your bchool board or the 
high school PTA. By convincing community leaders of the impor- 
tance of the proposed program, they in turn will take the lead in per- 
suading the community that this is something it should have. 
Conversely, ignoring these same leaders may doom your idea, no mat- 
ter how strongly you believe in it. 



Finally, you should consider the role your cooperating college may 
play in building support. In many communities with a local college, 
there are "town and gown** tensions, which the college administra- 
tion would like to dispel . Again, knowing your own community's his- 
tory and mores will guide you in approaching the college for support. 
If a good relationship already exists between the high school and col- 
lege, by all means build on it. On the other hand, if a legacy of ten- 
sion exist 1 , between the community and the college, then the college 
administration ma> view a concurrent enrollment program as one way 
of dissipating these tensions. 

A second group to convince of the merits of a concurrent enroll- 
ment program are the students themselves. This is no easy task. By 
the time students are seniors, many of them feel they have earned 
the right to coast a bit. The prospect of a rigorous academic course 
with stiff exams and hours of homework a week may not be what 
they had in mind for their final year in high school. Simply telling 
them that it is "good** for them is not enough to persuade thera to en- 
roll. You are going to need help. 

Begin by enlisting the help of the school staff. The principal, coun 
selors who do college advising, homeroom teachers, subject teachers, 
and department heads all must be made aware of the purpose of the 
program, the benefits to be derived from it, and how it will work 
in practice. Usually one person in the counseling office should be 
designated as the prime source for information pertaining to the pro 
gram. Students and their parents should be referred to this source. 

Next, get the word about the program out to parents. Since they 
have a lot at stake, they can be a prime influence in pervading their 
children to participate in the program. An attractive brochure describe 
ing the program can be mailed by the high school or the cooperating 
college, or botu. The PTA bulletin, "Career Days," and "College Fairs" 
are other means of spreading the word to parents. News releases to 
the local newspapers are another way to make the -ummunicy aware 
of the program and its benefits. 



All communications to parents should stress the program's posi- 
tive features but at the same time should be honest concerning what 
involvement in the program means and does not mean. Be especially 
careful to give parents accurate information about any costs for which 
they will be responsible. Do not mdce claims that later you may not 
be able to support. For example, if you are not sure how credits earned 
through the program v/ill transfer to other colleges, then make this 
clear. While generally a successful record of doing colltge-level work 
while in high school should help with admission to more selective 
colleges, make parents realize that you cannot guarantee it. 

Once students and their parents have experienced a program that 
is carefully designed to meet the needs of the target population, is 
well administered and supervised, and delivers what it has promised 
at reasonable cost, the., word of mouth will help to keep it going and 
growing. 

Evaluating the Program 

Often in the enthusiasm to start a new program, a critical element 
for its long-range success is overlooked - program evaluation. Ac- 
tually, program evaluation ought to be considered when first develop- 
ing the proposal for a concurrent enrollment program. Colleges and 
school districts will want to see evidence that their investment of 
resources is justified. And those responsible for directing the pro- 
gram will need data beyond their personal hunches in order to im- 
prove the program. 

A systematic plan for collecting such data is the foundation of pro- 
gram evaluation There are a variety of ways of collecting evaluation 
data Some of the most common are. standardized testing, pre- and 
post-tests, surveys, attitude questionnaires, and interviews. Some of 
the kinds of data needed are: 

• Academic achievement of participating students 

• Student/teacher satisfaction with various aspects of the program 



• Transferability of credit 

• Attendance 

• Costs 

• Quality of instruction 

• Number and demography of students participating 

• Number of college credits registered for and earned through the 
program 

• College application success of program participants 

• Post-secondary performance of program participants 

While data on student attitudes, behavior, and performance are es- 
sential for program evaluation, other constituencies are an important 
source of evaluative data. These include teachers and administrators 
from participating high schools and colleges, parents, school board 
members, college admissions officers, community opinion leaders - 
all of whom have information and insights to contribute. 

Evaluation plans may be designed and conducted in-house or with 
help from outside consultants. The decision to use outside consul 
tants may depend on the budget available, or the lack of district per- 
sonnel with the time and/or skill to conduct the evaluation. Actually, 
(here is merit in using an outside consultant to design the evaluation 
plan and then having local staff collect and analyze the data. 

Joining forces with the cooperating college to conduct the evalua- 
tion also makes good sense. First, the college may have sophisticated 
evaluation resources that it is willing to share. Second, the college 
may have access to data not available to the school system. Third, 
in all likelihood the college will want to conduct its own internal pro- 
gram evaluation. Conducting a joint evaluation avoids unnecessary 
duplication of effort and pro » ides sav ing* in time and funds. And the 
results are usually more complete. 
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Appendix 
Sources of Additional Information 



If you are interested in learning more about concurrent enrollment 
programs, several organizations provide helpful information. Some 
of these are listed below with brief descriptions of their resources. 

American Association for Higher Education 
One Dupont Circle 
Washington, DC 20036 

One of the oiajor organizations in higher education, AAHE has tak- 
en a special interest in issues related to high school-college articula- 
tion Two of its publications dealing with the topic are a monograph 
in its Current Issues in Higher Education series, titled Academic Al- 
liances: A New Approach to School/College Collaboration (1985-86, 
No Y), and National Directory of School-College Pa* merships. Cur- 
rent Models and Practices (1987), by Wilbur, Lambert, and Young. 

Center for High School-College Articulation 
LaGuardia Community College 
31-10 Thomson Avenue 
Long Island City, NY 11101 

The center publishes a newsletter highlighting recem developments 
in school-college partnerships, with a special focus on concurrent en- 
rollment. The center also has published a Yellow Pages of school and 
^college collaborative efforts. Its director, Janet Lieberman, is the ongi- 
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nator of the Middle College oncept and is a nationally recognized 
figure in this field. 

National Association of Secondary School Principals 
1904 Association-Drive 
Reston, VA 20991 

The professional organization of secondary school principals in the 
U.S., NASSP has published three works worthy of review. College 
Courses in the High School (1978) . by Wilbur and Chapman, a spe- 
cial issue of its journal NASSP Bulletin (February 1983) on school- 
college communication, and School-College Partnerships, A Look at 
the Major National Models (1988), by Wilbur, Lambert, and Young. 

Syracuse University Project Advance 
ill Waverly Avenue, Suite 200 
Syracuse, NY 13244 

Project Advance is directed by Dr. Franklin P. Wilbur, nationally 
known for his work in the area of concurrent enrollment design and 
research. In addition to the Project Advance Program described in 
this fastback, the staff maintains on. jf the most comprehensive and 
up-to-date databases on school college paitnerships available. Pro- 
ject Advance conducts searches of its database for practitioners and 
researchers for a reasonable fee. 
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